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UNIT STANDARDS 

PRIORITY STANDARDS 
 
INFORMATIONAL TEXT 
RI.12.1  Accurately cite strong and thorough textual evidence (e.g. via discussion,  

written response, etc,) to support analysis of what the  text says explicitly 
as well as  inferentially, including determining where the text leaves matters 
uncertain. 

RI.12.2  Determine two or more central ideas of a text and analyze their   
  development  and  how they interact and to provide a complex analysis;  

provide an objective summary of the text. 
RI.12.4  Determine the meaning of words and phrases as they are used in a text,  
  including figurative, connotative, and technical meanings; analyze how an  
  author uses and refines the meaning of a key term or terms over the course 
  of a text (e.g., how Madison defines faction in Federalist No. 10). 
RI.12.5  Analyze and evaluate the effectiveness of the structure an author uses in  
  his or her exposition or argument, including whether the structure makes  
  points clear, convincing, and engaging. 
RI.12.9  Analyze and reflect on (e.g. practical knowledge, historical/cultural context, 

 and background knowledge) documents of historical and literary 
significance for their themes, purposes, and rhetorical features, including 
primary source documents relevant to U.S. and/or global history. 

 
WRITING 
W.12.1  Write arguments to support claims in an analysis of substantive topics or  
  texts, using valid reasoning and relevant and sufficient evidence. 

Grade/Course Grade Twelve / English IV 
Unit of Study Unit Five: Reading Literature and Informational Text / Writing 

Narratives and Argumentative Texts 
Pacing  5  to 7 Weeks 
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W.12.9  Draw evidence from literary or informational texts to support analysis,  
  reflection, and research. 
 
 
 

SUPPORTING STANDARDS 
 
READING LITERATURE 
RL.12.1 Cite strong and thorough textual evidence and make relevant connections to  

support analysis of what the text says explicitly as well as inferences drawn from 
the text, including determining where the text leaves matters uncertain. 

RL.12.2 Determine two or more themes or central ideas of a text and analyze their  
  development over the course of the text, including how they interact and build on  
  one another to produce a complex account, and provide an objective summary of  
                       the text. 
RL.12.3 Analyze the impact of the author’s choices regarding how to develop and relate  
  elements of a story or drama (e.g., where a story is set, how the action is   
  ordered, how the characters are introduced and developed). 
RL.12.4 Determine the meaning of words and phrases as they are used in the text,  
  including figurative and connotative meanings; analyze the impact of specific  
  word choices on meaning and tone, including words with multiple meanings or  
  language that is particularly fresh, engaging, or beautiful. 
RL.12.9 Demonstrate knowledge of and reflect on (e.g. practical knowledge,  

historical/cultural context, and background knowledge) eighteenth-, nineteenth- 
and early-twentieth-century foundational works of American literature, including 
how two or more texts from the same period treat similar themes or topics. 

RL.12.10 By the end of grade 12, read and comprehend literature, including stories,  
                       dramas, and poems, at grade level or above. 

 
INFORMATIONAL TEXT 
RI.12.3  Analyze a complex set of ideas or sequence of events and explain how   
  specific individuals, ideas, or events interact and develop over the course   
  of the text. 
RI.12.10 By the end of grade 12, read and comprehend literary nonfiction (see Appendix 

 A) at grade-level text complexity (see Appendix A) or above. 
. 
WRITING 
W.12.3  Write narratives to develop real or imagined experiences or events using effective 
  technique, well-chosen details, and well-structured event sequences. 
W.12.7  Conduct short as well as more sustained research projects to answer a question  
  (including a self-generated question) or solve a problem; narrow or broaden the  
  inquiry when appropriate; synthesize multiple sources on the subject,   
  demonstrating understanding of the subject under investigation. 
W. 12.9           Draw evidence from literary or informational texts to support analysis, reflection, 
                       and research. 

a. Apply grades 11-12 Reading standards to literature (e.g., “Demonstrate 
knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational 
works including how two or more texts from the same period treat similar themes 
or topics”).  
b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate 
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and evaluate the reasoning in seminal U.S. texts, including the application of 
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court 
Case majority opinions and dissents] and the premises, purposes, and arguments 
in works of public advocacy [e.g., The Federalist, presidential addresses]”). 
 

SPEAKING AND LISTENING 
SL.12.1           Initiate and participate effectively in a range of collaborative discussions (one-on- 
                       one, in groups, and teacher-led) with peers on grade 12 topics, texts,  
                       and issues, building on others’ ideas and expressing their own clearly and  
                       persuasively.  

b. Collaborate with peers to promote civil, democratic discussions and decision 
making, set clear goals and assessments (e.g. student-developed rubrics), and 
establish individual roles as needed.  
c. Propel conversations by posing and responding to questions that probe 
reasoning and evidence; ensure a hearing for a full range of positions on a topic 
or issue; clarify, verify, or challenge ideas and conclusions; and promote 
divergent and creative perspectives.  
d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, 
and evidence made on all sides of an issue; resolve contradictions when 
possible; and determine what additional information or research is required to 
deepen the investigation or complete the task. 

SL.12.2           Integrate multiple sources of information presented in diverse formats and media 
 (e.g., visually, quantitatively, qualitatively, orally) in order to make informed 
decisions and solve problems, evaluating the credibility and accuracy of each 
source and noting any discrepancies among the data. 

SL.12.3           Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,  
assessing the stance, premises, links among ideas, word choice, points of 
emphasis, and tone used.     

SL.12.4           Present information, findings, and supporting evidence clearly, concisely, and  
logically. The content, organization, development, and style are appropriate to 
task, purpose, and audience. 
 

LANGUAGE 
L.12.2             Demonstrate command of the conventions of standard English capitalization,  
                       punctuation, and spelling when writing.  

b. Spell correctly.  
L.12.3             Apply knowledge of language to make effective choices for meaning or style, and 

 to comprehend more fully when reading, writing, speaking or listening.  
a. Vary syntax for effect; apply an understanding of syntax to the study of 
complex texts.  

L.12.4             Determine or clarify the meaning of unknown and multiple-meaning words and  
phrases based on grades 11-12 reading and content, choosing flexibly from a 
range of strategies.  
b. Identify and correctly use patterns of word changes that indicate different 
meanings or parts of speech (e.g., conceive, conception, conceivable).  
c. Consult general and specialized reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to find the pronunciation of a word 
or determine or clarify its precise meaning, its part of speech, its  
etymology, or its standard usage.  

L.12.5             Demonstrate understanding of figurative language, word relationships, and  
nuances in word meanings.  
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a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze 
their role in the text.  
b. Analyze nuances in the meaning of words with similar denotations. 

 

 

“UNWRAPPED” Power Standards 

Reading Informational Text 

RI.12.4 DETERMINE the meaning of words and phrases as they are used in a  
  text, including figurative, connotative, and technical meanings; ANALYZE  
  how an author uses and refines the meaning of a key term or terms over  

  the course of a text. 
 

RI.12.9 ANALYZE and REFLECT on (e.g. practical knowledge, historical/cultural context, 
 and background knowledge) documents of historical and literary significance for 
their themes, purposes, and rhetorical features, including primary source 
documents relevant to U.S. and/or global history. 

 
Writing 
W.12.1 WRITE arguments to SUPPORT claims in an analysis of substantive  

                      topics or texts, using valid reasoning and relevant and sufficient evidence. 
 

 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

 

POWER STANDARD: RI.12.4 

DETERMINE 
 

 
 

 

 
 

 
 
 

ANALYZE  

 The meaning of words 
and phrases as they are 

used in a text, including: 
o Figurative 

meaning 

o Connotative 
meaning 

o Technical 
meaning. 

 

 How an author uses and 
refines the meaning of a key 

term or terms over the 
course of a text. 
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3 
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Students Can: 

 Determine how figurative, connotative, and technical words and phrases 
influence meaning.  

 Analyze how an author uses key terms throughout the text and how refining the 
definition over the course of a text impacts meaning. 

 Analyze text for word choice and analyze how the use of language advances the 

author's premise. 

 Analyze how words with multiple meanings can add depth to a text. 

 Examine the specific patterns of diction in the text, and determine its overall 
impact on meaning. 

 
 

POWER STANDARD: RI.12.9 

ANALYZE  
REFLECT ON 

 documents of historical and 
literary significance for their: 

o  themes 
o  purposes  

o rhetorical features. 
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Students Know: 

 The themes, purposes, and rhetorical features of foundational U.S. documents. 

Students Can: 

 Analyze significant foundational U.S. documents for key themes. 

 Discern the purposes of foundational U.S. documents by analyzing theme and 

text structure. 

 Analyze rhetorical features of foundational U.S. documents and evaluate their 

impact of meaning. 

 Analyze the combined role of themes, concepts, and rhetorical devices in 

foundational U.S. documents. 

 
 

POWER STANDARD: W.12.1 

WRITE 

 
 
SUPPORT 

 
 

 
USING 

 Arguments  

  
 

 claims in an analysis of 

substantive topics or texts 
 
 

 Valid reasoning 

3 
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 Relevant and sufficient 
evidence  

Students Know: 

 An argument is a logical way of demonstrating that a position, belief, or 

conclusion is based on reasoning and evidence gained from analysis of a topic 
or text. 

 A claim is a debatable thesis - something on which people could have differing 
opinions. 

 An analysis is an examination of a complex topic or issue. 

 The effectiveness of an argument is grounded in valid reasoning and appropriate 
evidence. 

Students Can: 

 Establish precise, knowledgeable claims that demonstrate a thorough analysis of 
a topic or text. 

 Structure arguments logically and thoroughly using relevant evidence. 

 Interpret, apply evidence, and establish significance to support claims. 

 Anticipate the knowledge, concerns, values, and biases of the audience. 

 Structure arguments logically by sequencing claims, counterclaims, reasons, and 
evidence. 

 Establish and maintain a formal style and objective tone. 
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 Unit Vocabulary Terms 

“Unwrapped” Focus Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 Arguments 

 Substantive 

 Sufficient 

 Figurative meaning 

 Connotative meaning 

 Denotative meaning 

 Technical meaning 

 Foundational 

 Rhetoric / rhetorical 

 Themes 

 Central ideas 

 Complex account 

 Objective 

 Author’s choices 

 Figurative meaning 

 Connotative meaning 

 Tone 

 Engaging 

 Aesthetic impact 

 Quantitatively 

 Authoritative 

 

 

 

 

 

Essential Questions  Corresponding Big Ideas 

How can a reader analyze diction to more 
deeply understand author’s intent? 
 

 
 

 
Why should we study 17th-, 18th-, and 19th- 
century foundational U.S. documents of 

historical and literary significance? 
 

 
 
 

How does a writer create an effective 
argument? 

You can better understand a text by 
determining the figurative, connotative, 
and technical meaning of words and by 

examining how an author uses and refines 
key terms over the course of a text. 

 
We study 17th-, 18th-, and 19th- century 
foundational U.S. documents of historical 

and literary significance to determine their 
purpose and impact and develop an 

awareness of related concepts, themes, 
and rhetorical devices. 
 

A writer can create an effective argument 
by using valid reasoning and relevant and 

sufficient evidence. 
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District Assessments 
 

 

 
Unit 5 Pre-Assessment 

 

 
 
 

ELA Grade 12 Common Assessment  
 

(See district assessment calendar) 

 

 
 

Essential Questions Post-Assessment 
 

 

 

 
Engaging Learning Scenario 

 

 
When our forefathers wrote the Declaration of Independence, they left their stamp upon 
the history of this new country reflecting their experience within it.    

 
Now it is your turn.  As seniors, you will leave a legacy for future generations of Plainfield 

students. 
 
You will write a Senior Declaration of Independence that captures the contemporary spirit 

and expresses the sentiments of your graduating class. 
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Performance Task Synopses 
 

 

Task 1:  Read The Declaration of Independence, focusing on important vocabulary. 
 
Task 2:  Socratic Seminar  

 
Task 3:   Analyze The Declaration of Independence. 

 
Task 4:  Write your Senior Declaration of Independence. 

 

 

 

Performance Task # 1 
In Detail 

Power Standards: RI.12.4; RI.12.9 

Additional Standards: RI.12.1 

 
Task 1 Detailed: 

 Read The Declaration of Independence. 
http://www.archives.gov/exhibits/charters/declaration_transcript.html  

 Use the provided note-taking sheet to record the meaning of words and phrases in 

context. 

 Re-read The Declaration of Independence. 

 Prepare questions and notes for discussion about the document’s themes, 
purposes, and rhetorical features. 

 

 

http://www.archives.gov/exhibits/charters/declaration_transcript.html
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Performance Task # 1 Scoring Guide 

 
 

4 3 

 

2 
 

1 

 All “Proficient” 

criteria plus: 
 

 completes notes 

on all word 
meanings 

 prepares two 
discussion 

questions about 
theme, purpose, 
and/or rhetorical 

features 

 prepares notes on 

ideas about 
theme, purpose, 
and rhetorical 

features 

 Meets __2_ 

of the 
“Proficient” 

criteria 
 

 Meets fewer than 

_2_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-

teaching 

 Comments: 
 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

Interdisciplinary Connections and 
Related Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

 
 

 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 2 

In Detail 

Power Standards: RI.12.4, RI.12.9 

Additional Standards: RI.12.1, RI.12.2, W.12.9, SL.12.1, SL.12.4 
 
Task 2 Detailed – Socratic Seminar 

 Review protocols for Socratic Seminar with your teacher. 

 Use the discussion questions and notes you prepared in Task 1 to delve more 

deeply into the craft, structure, and ideas in The Declaration of Independence. 

 Take detailed notes of important evidence-based ideas during the discussion. 

 

 

 

 

Performance Task # 2 Scoring Guide 

 
 

4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 Is student leader 
of the seminar 

 Contributes more 
than five times in 

seminar 

 Uses prepared 
questions and notes to 

contribute to the 
discussion 

 Propels conversation by  
posing probing 
questions  

 Responds thoughtfully  
     and substantially to  

others’ questions and  
comments 
 

 Meets 
_2__ of the 

“Proficient” 
criteria 

 

 Meets fewer 
than _2 of 

the 
“Proficient” 

criteria 

 Task to be 
repeated 

after re-
teaching 

 Comments: 
 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and  
Related Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

  Check all those that apply for each task:  

x❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

Performance Task # 3 
In Detail 

Power Standards: RI.12.9 

Additional Standards: RI.12.1, RI.12.2, RI.12.4, RI.12.5, RI.12.10, W.12.9b, W.12.10 

 
Task 3 Detailed: Write an analysis of The Declaration of Independence. 

In your analysis discuss: 

 the central argument of the document 

 its purpose 

 the form and effectiveness of its reasoning 

 the effectiveness of its structure 

 the use and effectiveness of rhetorical features 
 

 

Performance Task # 3 Scoring Guide 

 

4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

  Discusses how the 
use of particular 
words and phrases 

contribute to the 
overall meaning 

and effectiveness 
of the text 

 Analyzes the central 
argument of The 

Declaration of 
Independence  

 Discusses the 

purpose of the 
document 

 Delineates and 
evaluates the 

 Meets _3__ 
of the 

“Proficient” 
criteria 

 

 Meets fewer 
than _3_ of 

the 
“Proficient” 
criteria 

 Task to be 
repeated 

after re-
teaching 
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Performance Task # 4 
In Detail 

Power Standards: W.12.1 

Additional Standards: W.12.7; W.12.4; W.12.5 
 

 
Task 4 Detailed: Write your Senior Declaration of Independence 

Using The Declaration of Independence as your mentor text, compose a Senior Declaration 
that reflects the spirit and attitudes of your graduating class. Be sure to: 

 introduce precise claims 

 support claims using valid reasoning 

 reasoning in the text 

 Evaluates the 

effectiveness of the 
structure 

 Analyzes the use and 
effectiveness of 

rhetorical features 

 Comments: 
 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

Interdisciplinary Connections and  
Related Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 

 
 

 Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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 create a logical organization  

 provide relevant and sufficient evidence 

 use words, phrases, and clauses effectively 

 establish and maintain a formal style and objective tone 

 provide a concluding section that follows from the argument presented 
 

Performance Task # 4 Scoring Guide 

 
 
 

4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

   
 

 composes a Senior 
Declaration of 

Independence 

 introduces precise 
claims 

 support claims with 
valid reasoning 

 creates a logical 
organization 

 provides relevant and 
sufficient evidence 

 uses words, phrases, 

and clauses 
effectively 

 establishes and 
maintains a formal 

style and objective 
tone 

 provides a 

concluding section 
that follows from the 

argument presented 

 Meets __6_ of 
the “Proficient” 

criteria 
 

 Meets 
fewer than 

__6  of the 
“Proficient” 
criteria 

 Task to be 
repeated 

after re-
teaching 

 Comments: 
 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Research-Based Effective  

Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 

❑ Identifying Similarities and Differences 

❑ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

❑ Nonlinguistic Representations 

❑ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

❑ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

x❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

Interdisciplinary Connections and 

Related Standards 

Specific to Task #4 

21st Century Learning Skills 

Specific to Task #4 

  Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Differentiation 

Strategies 
(Additional 

Supports + 
Enrichment) 

Intervention 

Strategies 
 

Specially Designed 

Instruction for 
Special Education 

Students 

Strategies for 

English 
Language 

Learners 

Additional 
Supports: 

 Small group 

instruction 

 Varied 

questioning 
strategies 

 Various 
organizers 

 One-on-one 

teacher 
assistance 

 Interest  
learning 

center 

 Pair-Share 
activities 

 Enlist a 
student 

“Expert for 
the Day” 

 
Enrichments for 
Highly Capable 

Students 

 More 

challenging 
and creative 
work 

 Independent 
study with 

higher level 
concepts and 
skills 

 
 

 
 

 

 Direct/ explicit 
instruction 

 Additional time 

 Assistive 

technology 

 Advance 

organizers 

 Accommodations 

for learning styles 
or multiple 
intelligences  

 Adjust pace of 
lesson/ 

instruction 

 Modified 
instruction 

 Peer tutoring 

 Reassessment of 

lesson or 
teaching style 

 Apply Response 
to Intervention 

(RTI) methods 

 Additional time 

 Modified assignments 

appropriate to skills and 
ability 

 Change of pace 

 Small group work 

 Use of visuals or audio to 
enhance lessons 

 Scaffold information 

 Consistent checks for 

understanding (oral and 
written) 

 Peer mentors 

 Media presentations 

 Dialogues/Skits/Historical 

Readings 

 Allow extra 
response time 

 Cooperative 
learning 

groups 

 Building upon 

student’s prior 
knowledge 

 Questions and 

activities 
appropriate to 

student levels 
of English 
ability 

 Consistent 
checks for 

understanding 
(oral and 

written) 

 Visuals and 
graphic 

organizers 

 Connections to 

primary 
language and 
culture 

 Assignments 
modified on an 

individual and 
as-needed 

basis 

 Modified 
reading list 

 Vocabulary 
acquisition 
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Instructional Resources and Materials 

 

Physical Technology-Based 

McDougal Littell Literature text 
 

 
 

 
 
 

 
 

 
 
 

Declaration of Independence 
http://www.archives.gov/exhibits/charters/decl

aration_transcript.html 
 

Note-taking and Vocabulary organizer for 
Declaration of Independence 
http://www.plainfieldnjk12.org/Departments/E

LA/Docs/Unit5/12.5%20Declaration%20Notes
.pdf 

 
“The Author and Signers of the Declaration” 
by Woodrow Wilson 

http://teachingamericanhistory.org/library/doc
ument/the-author-and-signers-of-the-

declaration/  
 
“The Stylistic Artistry of the Declaration of 

Independence” 
http://www.archives.gov/exhibits/charters/decl

aration_style.html 
 
 

A reading of the Declaration 
https://www.youtube.com/watch?v=ETroXvRF

oKY 
 
Video Lesson 

https://www.teachingchannel.org/videos/teach
ing-declaration-of-independence 

 
Lesson Suggestions 

 

 

 Direct students’ attention to the words, phrases, and other details (captions, diagrams, 

images) in a sentence and those around it.  Point out the ways authors add details to 

clarify the meaning of words: definition clues such as explanations, synonyms, phrases, 

and clauses; restatement of the word or phrase (e.g., In other words); contrast or 

antonym clues that help define what a word means by using words that mean the exact 

opposite; other clues such as typography, proximity to images, and the author’s general 

tone. 

 

http://www.archives.gov/exhibits/charters/declaration_transcript.html
http://www.archives.gov/exhibits/charters/declaration_transcript.html
http://www.plainfieldnjk12.org/Departments/ELA/Docs/Unit5/12.5%20Declaration%20Notes.pdf
http://www.plainfieldnjk12.org/Departments/ELA/Docs/Unit5/12.5%20Declaration%20Notes.pdf
http://www.plainfieldnjk12.org/Departments/ELA/Docs/Unit5/12.5%20Declaration%20Notes.pdf
http://teachingamericanhistory.org/library/document/the-author-and-signers-of-the-declaration/
http://teachingamericanhistory.org/library/document/the-author-and-signers-of-the-declaration/
http://teachingamericanhistory.org/library/document/the-author-and-signers-of-the-declaration/
http://www.archives.gov/exhibits/charters/declaration_style.html
http://www.archives.gov/exhibits/charters/declaration_style.html
https://www.youtube.com/watch?v=ETroXvRFoKY
https://www.youtube.com/watch?v=ETroXvRFoKY
https://www.teachingchannel.org/videos/teaching-declaration-of-independence
https://www.teachingchannel.org/videos/teaching-declaration-of-independence
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 Tell students that not all words can be understood through context clues; help them see 

where context clues can confuse. 

 

 Complete a think-aloud while reading to the class to show how you puzzle out a word 

or phrase using syntactic, semantic, typographic, etymological, and other types of 

information to decipher words. 

 

 With students, identify figurative language or words with other connotative meanings; 

then have them determine the literal or denotative meaning of those words; then ask 

them to determine, in light of how the words are used in this context, the figurative or 

connotative meaning. 

 

 Direct students’ attention to words used figuratively (simile, metaphor, analogy, 

euphemism, and pun) and ask them to determine a word’s meaning and explain how its 

use affects the meaning of other words around it or contributes to the meaning of the 

larger text. 

 

 Have students assess whether a set or series of words used figuratively has a unifying 

theme (e.g., they are all related to gardens, sports, the law) and, if they do, what it is 

and how that set of thematic words adds meaning to the text. 

 

 Complete a think-aloud as you read through a text, noting the author’s use of certain 

words that combine with others (through sound, imagery, meaning, or stylistic or 

rhetorical effect) to add meaning or serve some other purpose (e.g., to reinforce a 

theme). 

 

 Direct students to highlight, code, or otherwise indicate (by alternately circling, 

underlining, or putting dotted lines under words) those words or phrases that are 

connected; ask them then what conclusions they can draw from the patterns, 

connections, or general use of words about their meaning. 

 

 Provide students a list of words or phrases with a common theme left unstated; ask 

them what the words have in common and how that relates to the text from which they 

come. 

 

 Provide students with a printed version of a foundational U.S. document formatted with 

extra-wide margins for space; ask students to label all the different themes that recur 

throughout the document(s) and how those are used to reinforce the argument or 

achieve the purpose of the document’s author.  Or have students label various 

rhetorical features—repetition, figurative language, and parallel structure, for 

example—used in the document and make notes in the wider margins about how these 

affect the meaning of the text and its impact on the intended audience. 
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 Provide students with a range of sample arguments so they learn to distinguish 

between effective and ineffective arguments. 

 

 Have students read whole papers to see how writers use claims and evidence over the 

course of the whole text. 

 

 Give students sets of claims with varying degrees of specificity and insight; ask them to 

evaluate each by some criteria or arrange them all on a continuum of quality. 

 

 Require students to label the elements of their argument (e.g., claim, evidence, 

reason), and evaluate the quality of each in light of whatever criteria are most 

appropriate on that occasion. 

 

 .Ask students to provide a list of possible counterclaims, alternative positions, values, 

or biases to consider when writing their claims or evaluating/responding to those of 

others 

 

 Generate questions to help students analyze texts and topics, evidence and reasoning, 

and claims and counterclaims when developing their claims or supporting them. 

 

 Examine sentences for a variety of style and syntax, especially as these help clarify 

and emphasize the relationships and general cohesion between the different elements. 

 

 Generate words that are appropriate to the tone, topic, and type of argument, as well 

as the audience, occasion, and purpose; this can be done as a class, in groups, or 

independently. 

 

 Instruct students in how to gather and evaluate evidence when preparing to write (e.g., 

during the research or prewriting phase). 

 

 Think aloud about an effective and ineffective model or some portion (e.g., introducing 

the claims) of the paper; you might display it on a big screen as you walk through it and 

point out what is and is not effective and why that is. 

 

 Distribute highlighters, and then ask students to indicate those words that create 

cohesion by linking or serving as transitions between claims and reasons, reasons and 

evidence, and claims and counterclaims. 

 
 
Source:  Burke, Jim. The Common Core Companion: The Standards Decoded, Grades 9-12 - What They 
Say, What They Mean, How to Teach Them. Corwin, 2013. Print. 
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